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Abstract

This study is aimed at describing Communication Strategéesli by Junior High School English
teachers in SMP N 2 Sukawati. It includes kinds of Commubitabtrategies, the reasons of the use of
Communication Strategies and the students’ perception toward Quication Strategies used by the teachers.
The subjects of this study were Junior High School Engkschers of the seventh and eighth grades of SMP
Negeri 2 Sukawati. The data were collected by usingesostruments namely observation sheet, questionnaire
and interview guide. The kinds of Communication Strategies watieered by observing and recording the
teacher during teaching and learning process, while the guesaiie was used to investigate the students’
perception toward the Communication Strategies used by ttieetsa The results of this study showed that there
were 14 kinds of Communication Strategies used by the teac@ede switching strategy was the most
frequently used by the teachers. It occurred for 35 tiimasaching and learning process. The reasons of the
teachers used those strategies were to improve thensgudpeaking abilities during teaching and learning
process, and made them understood the material. Thaldatahowed that the teachers got positive perception
from their students in applying Communication Strategies dieiaching and learning process.
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1. INTRODUCTION

Learning is a process of gaining knowledge, exploring dadirgg it to others. For learners, learning is a
more than process of absorption of facts, but it is nansly developing as thinking, feeling and changing their
behaviour (Scarino & Liddicoat, 2009). It also lets the sttglégarn some information and communicate it
through a conversation in the target language. The main objectivdeafning is to allow a learner to
communicate orally and effectively.

In relation with this, communication takes important risiethe learning process. Communication is a
process in which a message is sent from senders tweesein language learning, students communicate with
their teacher and also their friends in order to gevakmwledge or some information.

Moreover, through communication, the teacher could share hisléaigevand ideas to the students by
applying some teaching strategies. Besides that, lWndnacommunication, the teacher could know the
difficulties and problems that are faced by the studenthenteaching and learning process. Therefore, by
knowing the students’ problems and difficulties, the teaelikk use the appropriate teaching strategies to help
the students solve their problems.

Furthermore, based on the observation, the researcher founkett@acher in SMP Negeri 2 Sukawati had
a good motivation in teaching and building students’ desire mileg process. The teacher was trying to be a
good English teacher. It could be seen when she explainedthbautterial, there were some students who did
not pay attention and did not understand with her explanatierglsanged her way in explaining the materials to
the students. For example, by giving them some questiteted to the material or asking them to tell what they
have learned from teacher’s explanation.

However, based on the observation and interviewing the stugetite learning process, especially in
learning English as a foreign language, they usually faced sahkepms. Most of them thought that English is a
hard subject. Hence, they lost their motivation and had mberest in studying. They also usually ignored their
teacher’s explanation. It caused that they did not understiéhdhe topic and had low achievement in foreign
language communication. Moreover, most students felt asharhen the teacher asked them to communicate
using English. Sometimes, when the teacher asks them goastions using English, they just kept silent and
did not answer the teacher’s question. It was becdesedid not understand with the utterances that is dttere
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by their teacher or they would feel embarrassed if ttevar was wrong and did not have relation with the
teacher’s question. Therefore, they pretended to keep gileotder to avoid their misunderstanding in the
communication.

By looking at the students’ condition in teaching and le@rpirocess, it was hard for the teacher to teach
the students and deliver her knowledge to them. It made the temmhé not use full English to communicate
and explain the topic to the students. Sometimes, the teheketo translate some words from English to
Bahasa Indonesim order to make the students understood with the topic.

Regarding at the phenomena above, it is important for tbbeée#o update her teaching style and applying
some strategis in the teaching and learning process. AogotdiBrown (2000) style is a term that refers to
consistent and rather enduring tendencies or preferenites w&n individual. It is general characteristics of
intellectual functioning and personality type that pertaitht teacher as someone who gives knowledge and
information to the students. It also differentiates somdimm someone else. Meanwhile strategies are specific
method for approaching a problem or task, modes of oparfir achieving a particular end, planned design for
controlling and manipulating certain information.

In addition, language learning styles and strategies becbmembst important variables influencing
performance in a second language learning. Teachers couldhle@students by designing instruction that
meets the needs of individuals with different stydigireferences and by teaching students how to improve their
learning strategies. By applying some strategies it is hépatdthe teacher could encourages the students’
motivation in learning, especially learning English asraifm language. Therefore, strategies in communication
is necessary used by the teacher in order to achieveatbisded meaning on becoming aware of problems
arising during the planning phase of an utterance dliegistics shortcoming (Poulisse, 1990 in Ellis, 1994).

Communication Strategies could be defined as strateggdiwing someone’s problem in reaching the
purpose of communication. Beside that, it known as ttegegfies that are used by Foreign Language Learners
(EFL) to overcome the communication breakdowns especiallganhing and learning process. Moreover,
students use communication strategies when there isbeprao convey their ideas and thoughts in the second
language (L2). It happens when the students could not seleseahe appropriate words, idioms, structures,
and phrases. They face difficulties to communicate theinghts in foreign language (FL), it is because they
lack of communication competence. These strategiedelifl the speakers to reduce or remove their difficulties
while transferring their thoughts and ideas to the otHemso supported by Canale (1983) which stated that
communication strategies are helpful tools for both nativekegpeand foreign language learners to compensate
for insufficient competence.

Considering that Communication Strategies could help thdests in communication and also the teacher
in the learning process, the researcher was interestegdstigate and describe the profile of Communication
Strategies used by Junior High School English teachers in S&gerN2 Sukawati. Here, the profile covers the
kinds of communication strategies and how it is used byodutfigh School English teachers, the reasons in
using those strategies and also the students’ perceptiordttiveacommunication strategies used by Junior High
School English teachers in teaching and learning procesgoMir, SMP Negeri 2 Sukawati was chosen as a
place of taking the data because this school is locatechgaadu village where surrounded by many tourism
objects and communication strategies take most impgugahtn teaching and learning process.

2. METHOD

This research was descriptive qualitative researcltoticerned on the analysis of the relationships
between non-manipulated variables and the development of geatosis (Riduwan, 2008). This research was
aimed at investigating the kinds of communication stragegged by Junior High School English teachers in
teaching and learning process which deals with interactimng students in particular situation.

The subjects of this study were Junior High School Bhgkachers who teach English in the seventh and
eighth grades students of SMP Negeri 2 Sukawati. Thterviook class VIII A and VIII | that consisted of 40
students in each class, and also VII F class that ¢edsi$ 41 students. All of them were the subjects of this
study who were investigated to describe the kinds ohi@onication Strategies used by Junior High School
English teachers in the teaching and learning process.

The object of this study was Communication Strategiesofting to Faerch and Kasper (1983) in Brown
2000, it is as potentially conscious plan for solving whadn individual presents itself as a problem in reaching
a particular communicative goal.

This research used some instruments as a tool foectioly the data. They were observation sheet,
guestionnaire for teacher and students, and interview gsigaidance to conduct an interview.

In order to avoid bias in the result of this presentlstthe data should be verified. The purpose of
verifying the data is to check the validity and the reliabiityhe data by using various methods of collecting or
verifying the data. One way that is used in varying thia &g using Triangulation. Triangulation is broadly



defined as synthesis and integration of data from multiplecesthrough collection, examination, comparison,
and interpretation (Gillman, 2007). Data triangulation is &g®se of comparing and rechecking the reliability of
the information gathered on different occasion which involve miffedevices.

In this study, the researcher conducted data validatiorhegking the research results obtained through
observations and a questionnaire by conducting intesvieith the teachers. In addition, the researcher had also
checked and discussed the instruments used in this studthe/isipervisors and the experts’ judges.

3. FINDINGSAND DISCUSSION

The findings of this study showed that there weraypgés of Communication Strategies used by Junior
High School English teachers. The researcher got thebgavé@serving three English teachers in teaching and
learning process. The researcher recorded the English teddnetwo times during teaching and learning
process. In this case, the researcher used an obeer&téet in order to check types of Communication
Strategies occurred in learning process. The obsenvaheet of Communication Strategies consisted of 32
statements with its indicators. Those statements basddornyei and Scott (1997) theory of Communication
Strategies. All of them were written in English, and hadn judged by two expert judges.

Besides that, the researcher also gave the questiofimagach English teacher in order to compare and
recheck the result of the Communication Strategies ugebebteacher through observation. The questionnaire
also consisted of 32 statements and the researcherttgagame questionnaire for each English teachers. The
table below will show the result of Communication Straegised by the English teachers in the teaching and
learning process.

Table 1 The result of Communication Strategies used by JuniorSdigbol English teachers.

Types of Dimension 1 2 3
Communication
Strategies
Direct strategies Message Replacement N \/ -
Literal translation v N N
Code Switching v N N
Retrieval N - -
Non-linguistic signals / Mime S - <
Self-rephrasing N - N
Self-repair N N, N
Indirect Strategy Use of fillers or time-gaining \/ \ J
Interactional Comprehension check v + N
Strategy
Asking for repetition N N N
Asking for confirmation N ~ N




Guessing - - N

Interpretive summary + - .

Responses < N -

.The table above showed that the Communication Stratagéskby English teachers were varied. From
the transcriptions of the data, the researcher found soerantes that indicated the types of Communication
Strategies. From 32 types of Communication Strategiedetichers only used 14 types in teaching and learning
process. There were 7 direct strategies, namely mesegplacement, literal translation, code switching,
retrieval, non-linguistic signals/mime, self-rephragsiand self-repair. Furthermore, there was only 1 styaiég
the indirect strategy used by the teachers, namely udexd fir time-gaining. Meanwhile, for the interactional
strategy, the teachers used 6 strategies, namely coemgieh check, asking for repetition, asking for
confirmation, guessing, interpretive summary and responses.

In addition, by doing observation for two times, the redearéound that teacher 1 used 7 strategies in
direct strategies. It means she used all strategiethe direct strategy. Those strategy namely message
replacement, literal translation, code switching, re#dienon-linguistic signals or mime, self-rephrasing and
self-repair. Moreover, in the indirect strategy, teachemly employed one strategy, namely use of fillers or
time-gaining. Furthermore, in the interactional strateggclier 1 used 5 strategies namely comprehension
check, asking for repetition, asking for confirmation, intetipe summary and responses.

Moreover, teacher 2 employed 4 strategies in the direct gizateThose strategy were message
replacement, literal translation, code switching, aglfirepair. Teacher 2 also used fillers or time gajrimthe
indirect strategy. Then, there were 4 strategies usethdoyteacher 2 in the interactional strategy, namely
comprehension check, asking for repetition, asking for ooafion and responses.

Meanwhile, teacher 3 used 5 direct strategies. Thogegyravere literal translation, code switching, non-
linguistics signals/mime, self-rephrasing, and selfireddere was also 1 strategy used in the indirectegjyat
which was using of fillers or time gaining. Meanwhile, he tinteractional strategy, teacher 3 employed 4
strategy. Those strategies were comprehension check, dskirgpetition, asking for confirmation and the last
was guessing. The most types that used by all Englisheaeaah teaching and learning process was code
switching.

The second finding was about investigated the reasons of theslEngéiichers used Communication
Strategies in teaching and learning process. In ordert tingelata, the researcher interviewed the teachers. The
researcher asked some questions based on the intengevdedwhich consisted of 32 questions. The questions
related to the Communication Strategies theory proposed byBiaand Scott (1997).

The first Communication Strategies used by the teachéh direct strategies was message replacement.
There were two English teachers used message replacenteatling and learning process. They were teacher
1 and teacher 2. The reasons of the teacher 1 used mesgiagement because the teacher felt confuse how to
express some words in English to continue the utter&8wmetimes, if the teacher nervous in explaining the
concept, she will replace her message. Meanwhile, ée&had different reason with teacher 1. The reason of
teacher 2 used this strategy because the teacherdwetestudents to understand quicker about the concept
being explained.

The second strategy used by the teacher in direct strateglteval translation. This strategy used by all
English teachers during teaching and learning processteatlhers used this strategy in order to make the
students more understand with the concept or teacher’s etiptarBy translating the words, the students could
get the meaning clearly.

The third strategy was Code switching. This strategy a¢sal by all English teachers. Each teacher had
different reason in using this strategy. The reasoearftter 1 used this strategy because she did not know how
to say the word in English or she never heard that woEhglish before. Therefore, she used code switching in
the learning process. Teacher 2 used this strategy bettgisewere some students did not understand some
words in English. It made the teacher used code switchirganMhile, teacher 3 said that by using code
switching, it would make the students easy to catch up #aimg that uttered by the teacher.

The fourth strategy used by the English teachers waswvadtrihere was only teacher 1 employed this
strategy in teaching and learning process. The reastwe ¢éacher used this strategy because the teacher wanted
to find the appropriate or the correct word or sentenceotoplete the utterance during explain the concept.
Besides that, the teacher thought by saying the correut tbe students will get the right concept and used it
correctly for further education.



The fifth strategy was Non-linguistic signals or mime. Tétisastegy used by teacher 1 and teacher 3.
Teacher 1 used this strategy because it helped the tetacheake the students easier to understand what the
teacher’'s mean. Meanwhile, the reason of teacher 3 emplbigedttategy because it made the students pay
attention to the teacher’s explanation. By using gestungiroe, the teacher could attract the students’ attention.

The sixth direct strategy was self-rephrasing. It alsul s/ teacher 1 and teacher 3. The reason of two
English teachers in using this strategy were quite ainilleacher 1 said self-rephrasing used to make a sure that
what the teacher caught was same with the students’ inteBgésides that, the reason of teacher 3 employed
this strategy was to make the other students espeti@lyow students’ level to understand clearly with the
concept. Therefore, it was important to have self-refingaduring learning process.

The last strategy in the direct strategy used by ¢heher was self-repair. This strategy used by all
English teachers in teaching and learning process. The Etegisher had the same reason in using this strategy.
Teacher 1 used this strategy in order to make the studerdas! the correct one. Meanwhile teacher 2 and
teacher 3 had quite similar reason with teacher 1 in ubisgstrategy in order to give the students the correct
concept and avoid misunderstanding. The use of self-repaimpastant in teaching and learning process. The
teacher used this strategy in order to make self-initiedeection in one’s own speech. Therefore, the students
will use the correct word, form, structure or conceptfieir further education.

In addition, in the indirect strategy, there was only sinategy used by all English teachers in teaching
and learning process. It was using fillers or time-gajnBased on the table above, there were two teachers had
same reasons in using this strategy. They were teacer ttacher 3. They used this strategy because they still
thought about the appropriate word that they will used to moatthe utterance. Meanwhile, different reason
came from teacher 2. The teacher used this strategy besfalusehabitual in teaching the students. When she
did not know how to express something in English, she uses fitlers and needed time to think.

Furthermore, in the interactional strategy, there werstrétegies used by the teachers, namely
comprehension check, asking for repetition, asking for icoafion, guessing, interpretive summary, and
responses. The first strategy was comprehension checks ireglearch, all teacher used this strategy in teaching
and learning process. Some teacher said the same reasomithissstrategy. The reason of teacher 1 employed
this strategy because the teacher wanted to know the studewls’standing of the concept. Besides that,
teacher 2 and teacher 3 had the same reasons in usingrétegy. They used it in order to check students’
comprehension.

The second strategy was asking for repetition. Based oresiuét of the table above, all teachers used
this strategy in the learning process. There were two meanausing this strategy. Teacher 1 and teacher 2 had
the same reasons employed this strategy. They useditén to understand clearly the students’ question or
intention. Therefore, the teachers could give the right anewersponse. Teacher 3 had almost similar reason
with two teachers. The reason of teacher 3 used thiggirin order to get the students’ message clearly.

The third strategy in interactional strategy was askamgconfirmation. All English teachers also used
this strategy. Teacher 1 employed this strategy becauseattizer wanted the students know that she heard their
opinion or answers. Besides that, teacher 2 and teacher tBehadme reason was to confirm about what the
teacher thought was same with students’ intention.

Moreover, the fourth strategy was guessing. There was tealgher 3 employed this strategy in
teaching and learning process. The teacher used thisgggtiaterder to make the students become active and
guess some word correctly.

The fifth strategy was interpretive summary. There way ¢ehcher 1 employed this strategy in
teaching and learning process because the teacher wantstudests to know the content of the lesson.
Meanwhile, the other reasons in using this strategy isake the students remember and more understand with
the lesson.

The last strategy of interactional strategy was respori$ese were two teachers used this strategy.
They were teacher 1 and teacher 2. The two teachéesl skee same reason. They two teachers employed this
strategy based on the situation. At that time, when @destudid a story telling in front of the class, the other
students did not ready yet. Therefore, the teacher eeglthys strategy to ask the student to speak slowly and
repeat their story from the beginning in order to makeother students understand with the story. Besides that,
the students could said the clear and correct pronunciatidoing a story telling.

The third finding was about the students’ perception towsEcbmmunication strategies used by Junior
High School English teachers in teaching and learning proddsee, the researcher distributed the
guestionnaires for the students. The researcher distribbeedsame questionnaires for each class. The
guestionnaires consisted of 15 statements that should be cedthpiethe students based on their own views.
The statements were constructed based on Schiffman thigpeyception in Sukmana (2003).

The result showed that the students in class VIII A hadipegierception toward the Communication
Strategies that used by teacher 1 in teaching and learnoapss: Since they felt happy and liked the
Communication Strategies used by the teacher in teachinglemnding process could improve students’



speaking ability. Moreover, the students in clasd V#lso had positive perception toward the Communication
Strategies applied by teacher 2. They were happy whetedlober explained the topic by using two languages
because it could make the students more understand with tbeNganwhile, the students in class VII F also
had positive perception toward the communication strategies his¢he teacher. Since the student felt happy
when the teacher helped them to solve problem and offerezl games to attract their attention.

This study were described and discussed about the kin€@@omwimunication Strategies used by the
English teachers in teaching and learning process, the chsearsed theory of Communication Strategies
proposed by Dornyei and Scott (1997).

The result showed the same Communication strategies empigyaitl English teachers during teaching
and learning process. Three types came from direct gigatenamely: literal translation, code switching and
self-repair. Dornyei and Scott (1997) defined literal trarstawas translating literally lexical item, an idiom, a
compound word or structures from L1 or L3 to L2. The resilhe questionnaire said that Teacher 1 most often
translated lexical item, an idiom, a compound word or siractrom native language. Meanwhile, Teacher 2
said that she was often translated it from native language Teacher 3 said that she used literal translation
most often in the teaching and learning process.

Moreover, the other same strategies used by all teaetesscode switching. According to Dornyei
(1995) classification, code switching occurred when using L1 wittd L1 pronunciation or L3 word with L3
pronunciation while speaking in L2. In the other words, it useshitch the language to L1 without bothering to
translate. The result showed that code switching was thefraqaently used by the teachers in the teaching and
learning process. The result of the questionnaire showed thbediober 1 and 3 often used L1 and pronounce it
in L1, if she did not know how to say some words in English. Mé#dewTeacher 2 said that she sometimes
used code switching in the teaching and learning process

Furthermore, self-repair was a part of direct Commuitinabtrategies that used by all teachers in the
teaching and learning process. Self-repair used when teawuer self-initiated correction of the use of wrong
word, pronunciation or utterances immediately (Dornyei awodttS 1997). Meanwhile, the result of the
guestionnaire showed that when the Teacher 1 and TeacbaliZ2d that she had use wrong words, phrases or
pronunciation during teaching, she often corrected it immediakédanwhile, Teacher 3 said that she most
often used self-repair in order to make the students kineworrect words, phrases, pronunciation, or concept of
the study.

In addition, using fillers or time gaining was the only aféndirect strategy that applied by all teachers
in the teaching and learning process. Using fillers meaatsusing gambits to fill pauses, to stall and to gain
time in order to keep the communication channel open anctairadiscourse at times of difficulty, Dornyei and
Scott (1997). By looking at the questionnaire, Teacher 1 seldechpsuse fillers or hesitation devices in order
to gain time to think. Besides that, Teacher 2 ofterl usevhile Teacher 3 sometimes used it in the learning
process. It could be said that all English teachers hadetfitférequency in using this strategy.

Furthermore, in the interactional strategy, the result stidhat there were three interactional strategies
used by all English teachers. There were comprehensiok,dmsdng for repetition, and confirmation. The use
of each types was different based on the situation ofttidests and classroom.

Dornyei and Scott (1997) stated that comprehension chedkndssn the teacher wanted to check that the
students could follow the teacher’s explanation. This coulddoe by asking some questions related to the topic
explained. Moreover, the result of the questionnaires shalatd Teacher 1 most often checks the students’
understanding by asking some questions. She employestiisgy for 2 times during the teaching and learning
process. Meanwhile, Teacher 2 and Teacher 3 saidtliegt were most often checking their students’
understanding by asking some questions related to the topiould be summarized that all teachers had the
same frequency in using comprehension check strategiaslisupported by the questionnaire which stated that
the teachers most often used comprehension check duringigacii learning process.

Moreover, asking for repetition occurred if the speaker r&ing repetition when she did not hear or
understand something properly. The teacher would askttitkents to repeat their utterance in order to get th
clear message. The result of the questionnaire showedlthznglish teachers most often asked for repetition
when they did not hear the students’ message or mtesaclearly. It showed that, the teachers wanted to
responses the students’ utterances correctly. If digtyot catch the meaning clearly, it was important for the
teachers asked the students to repeat their utterancesasltdone in order to avoid the teachers’
misunderstanding toward the students’ utterances.

Furthermore, asking for confirmation in this study was uskdn the teachers wanted to confirm what
that she heard about the students’ intention was coffrketquestionnaire showed that Teacher 1 said that she
seldom to ask the students to repeat their questions in wradenfirm their intention. Besides that, Teacher 2
said that she was often asking for confirmation to her stad&eanwhile, Teacher 3 said she sometimes asked
the students to repeat their questions in order to configin intention. It could be said that, the teachers used
the same strategy in the different frequency.



Furthermore, in finding the reasons of the use of Communicsttiategies, the researcher interviewed the
teachers’ by using Dornyei and Scott (1997) theory of Comcation strategies. By this theory, the researcher
made an interview guide as the guidance to conduct the ixer¥ihe researcher asked some questions related
to the finding and observation in the teaching and learningepsocThe interview guide consisted of 32
questions that should be answered by the teacher. Howeveledesing an interview guide, the teacher also
asked the teachers directly toward the reasons in using eoiceation strategies.

The result showed that there were some teachers staeshime reasons in applying communication
strategies during teaching and learning process, and glotinem stated the different reasons. Besides that, there
were most of the teachers stated the same reasons yigpgdmmunication strategies.

The findings showed that, literal translation strategy usedll teachers. According to Tarone (1981),
literal translation occurred when the learners usestddinguage item or structure modified in accordance with
the features of the target language. Based on the findimgs$eachers had similar reason in using this strategy.
The reason of them using literal translation was to makettigents understand with the concept or teachers’
explanation. Based on the observation, each teacher usestrétegy based on the situation. When they felt
their students difficult to understand the explanation, thed ligeral translation in which translating literally a
lexical item, a compound word or structure. The result shahet teacher 3 frequently used literal translation
in learning process.

The next direct strategy that used by all teachers wdes switching. Teacher 1 used this strategy because
she did not know how to say some words in English and neved test word in English before. Meanwhile,
Teacher 2 used code switching because she felt that sotheio&tudents did not know and understand the
words in English. In order to avoid misunderstanding, the teached code switching in learning process.
Furthermore, the reason of Teacher 3 employed this gyrétecause when she did not know how to express
some word in English for exampglpenjor”, she said it to the students. Because for Teachbe 3tudents will
get the meaning ofpenjor” clearly, besides she translated it with some desanipfidie students will get
confuse of it. Therefore, Teacher 3 used this strateggnsfer the correct concept to the students.

Self-repair also used by all teachers in the direatesgly. There were two reasons stated in the findings.
Teacher 1 and 2 stated the same reason in which they useepséifto make the students’ knew the correct
concept. Meanwhile, the Teacher 3 stated that she effegair to give the correct concept to the studefits. |
the teachers gave the wrong or incorrect concept, thegrggiavill always use the wrong concept for their
further education. Actually, the two reasons had the sana@inge All teacher used self-repair in order to make
the students’ knew and used the correct concept.

Moreover, the other same examples came from the indiretgtral he result showed that all teachers
used fillers or time-gaining in the teaching and learrpngcess. Teacher 1 and Teacher 3 stated the same
reasons in using this strategy. They used it when they llhaighe appropriate words that they will used to
continue their utterances. The examples of fillers thequently used by the teacher wéveell,.., hmm...,
ee...,”. They used it in the middle of explaining the topic. Meamsyhihe reason of the Teacher 2 used this
strategy because of her habitual used pausing in explaimngppic to the students. When she felt difficult to
state her intention, she will use pause fillers.

Furthermore, in the interactional strategy, the teachesd 3 same strategies, namely: comprehension
check, asking for repetition and asking for confirmation. Tihs& strategy was comprehension check. This
strategy used by all teacher in the teaching processedon the interview, Teacher 1 and Teacher 2 stated the
same reason in using this strategy because they wantatb¥o the students’ understanding of the concept
explained by the teachers. Meanwhile, the reason of Te&alas to check the students’ comprehension of the
material given. Checking the students understanding was ampart the learning process in order to know
whether the students really understood or not with the tesickeplanation. In checking the students
understanding, the teacher could give some questions stuithents related to the topic given.

Asking for repetition was one of interactional strateggdiby all teachers. This strategy occurred when
teachers did not hear and understand the students’ messagédypiapinis study, all teacher used asking for
repetition in the teaching and learning process. Actuallteachers had the same reasons in using thisgjrat
but they stated it in different ways. Teacher 1 and Aiea2 stated the same reason in using this strategy. They
wanted to understand clearly the students’ questions atiorte Besides that, the reason of Teacher 3 used this
strategy was to hear and get the students’ messageycBwarasking for repetition, the teachers could hear th
students’ questions or intentions clearly and the teacleld response it well.

Meanwhile, asking for confirmation also used by all keas in the learning process. It was used in
requesting confirmation that the teacher heard and underfteostudents’ intention correctly. In the other
words, asking for confirmation used in order to make a wdrat the teacher caught was same with the students’
intention. Teacher 1 employed this strategy in order tohetstudents’ know that the teacher heard their
utterances, opinion, or answers in the learning pro&esides that, Teacher 2 and Teacher 3 stated the same
reason. They used it to confirm of what they heard amtiveaie same with the students’ intention.



Moreover, knowing the students’ perception toward the comratioitstrategies used by the teacher in
teaching and learning process was important. In this, ¢heestudents gave their own views or perspectives
toward the strategies used by the teacher in learning gwo€erthermore, in finding the result of students’
perception toward the communication strategies used by thieetsain the teaching and learning process, the
researcher used theory of perception proposed by Schifim&ukmana (2003) which stated that individual
perception is not only based on memories in the past ergkm experience with the ability to connect past
experience alone, but also involves an element of feelinghd other word, it could be said that individual
perception was influenced by the process of cognition and alsotiah. Schiffman in Sukmana (2003)
described two aspects of perception, namely: (1) Cagnitispect, include how to view or interpretation
individual about social objects and events experienceihdiyidual in a social environment, and (2) affection
aspect, include of how individual feeling toward social digjend event experienced by the individual himself
in the social environment.

Based on that theory, the researcher created the studergsomu&ire. It was consisted by 15
statements that should be completed by the students bastir own views. Based on the findings of the
study, most of the students have positive perceptionrtb@ammunication strategies used by English teachers
in teaching and learning process.

In addition, the theory that the researcher used in thidy gprovided clear categorize. However, the
result of this study showed that there were 14 types Bantypes of Communication strategies used by the
teachers during teaching and learning process. It was beo&ube students’ situation and the teachers’
limitation.

Based on the observation, the teachers only employed 14 dfg&smmunication Strategies because
they felt comfort to use those strategies in teaching gtedents. By using those strategies, the teacheid co
control their students and made them more understand with gfelteing explained, for example in using
literal translation. All English teachers employed thisitegy in teaching and learning process. The teachers
decided to use this strategy because of the studentstioand he students would be more understood with the
teachers’ explanation if the teachers stated #éhasa Indonesial herefore, it made the teachers felt comfort to
useBahasa Indonesim explaining the material to their students.

4. CONCLUSION

There were 14 kinds Communication strategies used by allsBrntglachers in teaching and learning
process in SMP Negeri 2 Sukawati. From 14 Communicati@iegies used by the teachers, Teacher 1 used 13
kinds of communication strategies. Meanwhile, Teachem@leéyed 9 Communication Strategies in teaching
and learning process. Besides that, Teacher 3 only gatpli0 strategies.

There were some reasons that employed by the teacheisdgncommmunication strategies in teaching
and learning process. The result showed that, there was teacteers used the same reasons. It made each
strategy only had 1 until 2 reasons.

The students’ perception toward the use of Communicatiategtes is good. Each English teacher has
good perception from the students in using communicatioregies. However, there were only few students
had different perception of the use of communication egfies in the teaching and learning process. It was
because the students condition and classroom situation. Qveasltl of the students were happy and like the
communication strategies that applied by the teacheaahieg and learning process.

SUGGESTION

There were some suggestions that could be proposed inesi@arch, as follows: 1). For the English
teacher, it is recommended to plan their communicatiotegies to establish more effective learning process.
Since these strategies offers some strategies im twdenprove the students’ speaking abilities and also their
motivation in learning English. 2). For the School, knowing comnatitio strategies as the helpful strategy for
the teacher especially English teacher in conducting tegcmd learning process, the school may need to
implement peer-teaching for better reflection on Commuioicadtrategy use to support teaching and learning
process. For example the facilities of the classroom dhawypport the teaching and learning process. Such as,
the use of LCD or notebook, and some books. It will makeethehers easier to explain or deliver the concept to
the students. 3). For the further researcher, it is sughés the other researcher to conduct more elaborate
study on the use of Communication strategy in thehiegcand learning process in different contexts or subjects
and procedure more comprehensive empirical evidence of thenGQuication strategy profile.
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